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Positive Learning Behaviours and Wellbeing Policy 

 

School ethos:   
The happiness and the wellbeing of our pupils underpins everything we do. We understand 
that when children feel happy, safe, listened to and respected then they make progress with 
their learning. We believe that all pupils should be treated equally and taught key skills in 
how to: 
 

• Maintain positive relationships with peers and adults 
• How to maintain a happy life 
• Long and short term strategies for wellbeing 
• Learn positive learning behaviours which allow themselves and others to make 

academic progress 
 

Through every strand of school life, we aim to promote the spiritual, moral and cultural 
development of every child, alongside the academic, to prepare them for the opportunities, 
responsibilities and challenges that life offers. Each class teacher teaches wellbeing lessons 
and PSHCE lessons each week. The aim of the lessons is not only to teach children long and 
short term strategies to support wellbeing and happiness but also to teach the expected 
behaviours, respect and empathy in order to learn and function socially. These are the core 
values that underpin successful peer relationships and exceptional learning attitudes. The 
school has a scheme of work for wellbeing and PSHCE which is progressive as the children 
move through the school. This scheme of work is available in appendix 1. 
 
 
The use of praise and positive encouragement is to be used to promote the 
correct behaviours. Children are given praise on an individual and group basis 
through: 

• Non-verbal (smiles, thumbs up …) and verbal praise. 
• Positive marking of work and constructive comments for future improvement 
• Star of the Week awards – given for positive attitude, effort and achievement 
• Friend of the Week awards- for being a good role model, help others, being friendly, 

positive. 
• Weekly attendance and punctuality award. All children with 100% attendance and 

perfect attendance for the week will be given a raffle ticket which will be entered 
into a weekly draw. 

• Dojos are used to praise a whole class but are not used on an individual basis. 
• Class rewards – these may differ, but may include points, golden time etc. 
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• House Captains – voted for by pupils 
• Prefects-children can apply for this role. 
• Peer mentor-children can apply for this role. 
• School Council – chosen by pupils to speak for the pupils and to be a positive role 

model in representing the school 
• House points are used to reward whole groups for large scale competitions and 

celebrations such as sports day and Eisteddfod. 
 
We have a graduated approach to negative behaviours. The agreed responses 
are outlined as:  

A positive approach will be made to negative behaviour, by praising the good behaviour of 
children sitting near someone behaving negatively as well as clarifying the expectations for all 
children ‘everyone should be putting their books away’ .  

• The teacher will use non-verbal cues, proximity, questions, redirecting attention to 
the learning where possible e.g. “Are you having a problem with your work? I will 
come and help you in a few minutes.” “What should you be doing now?” 

 
• The teacher may choose to move a child to a different place within the class to help 

them be successful 
 
• The child may be asked to miss some play time to reflect on what went wrong and 

to articulate how to modify behaviour and to complete missed work. 
 
• The teacher may send the child to a senior teacher at break/lunch to discuss an 

incident 
 
• The teacher may talk to the parent for persistent low level disruption  
 
• The Head Teacher or Deputy Headteacher may choose to speak to the child or the 

parent. 
 

The tone of voice and the way the adult structures redirection so that it is aimed at the 
behaviour not the child is essential.  Polite, calm language structures must be used at all 
times. A harsh, strident aggressive tone is counter productive and it produces a negative 
aggressive response in the child’s brain. 
 
If an incident results in lost playtime or the involvement of parents and the senior team, this 
should be recorded accordingly on a yellow or red form. Forms are tracked an analysed 
over time to ensure pupils and teachers receive appropriate support. Forms are passed 
onto other schools when a child leaves Charles Dickens Primary where there is an ongoing 
behavioural barrier to learning and peer relationships.  
 

   Adult do’s and don’ts for promoting positive behavior for learning 

Adults in the school will not shout- nothing is gained by being verbally aggressive or 
modeling a lack of control – reactions to negative behaviour should be non-
emotional, limiting attention on the child, given in private ( ie not in full view of the 
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class)  and delivering a consequence if needed. After a lesson has finished take time 
to explain your decision and give the child a chance to ‘fix’ the situation if 
appropriate ( in addition to a consequence) .  

• Adults in the school will not use overly emotional words to describe behaviour 
(children’s behaviour is never ‘disgusting’ ‘terrible’). We describe the behaviour and 
the impact and the impact on the child and others, “You called x … and that made x 
feel very angry/upset. We don’t call names at Charles Dickens. You will need to miss 
some of your play whilst….’  

• Teaching staff will start lessons promptly and punctually – empty time leads to 
misbehavior  

• Have a clear seating plan for each lesson by group or pupil etc. – make it clear that 
lessons are about learning not socialising. 

•      Adults will insist on children answering you politely e.g. Yes Miss XXX, Likewise, use 
children’s names rather than pronouns such as ‘you’, ‘sweetheart’ etc. 

•      Adults will ensure children enter and exit classrooms quietly in a line – this will help 
create a calm atmosphere 

•       If an adult makes a mistake or jump to an incorrect conclusion – they will apologise 
and show that they are human 

•       Adults will focus on redirecting behaviour back to learning rather than focusing on 
inappropriate behaviour. 

•       Adults will use ‘we’ when talking about expectations ‘At Charles Dickens, we do not 
throw pencils’ 

•       Adults will use ‘if’ and ‘then’ to clarify actions and consequences, e.g. ‘If you throw a 
pencil, will miss your play.’ 

•       Adults will follow through on ‘if’ and ‘then’ statements made but NEVER make threats 
which do not follow the school system and this includes giving class or group sanctions 
where an individual is at fault.   

•      Adults will ensure they arrive to collect pupils from playtime on or before the bell is 
rung – arriving afterwards leads to unattended lines of children. 

•       Adults will ensure pupils are escorted up and down stairs - in silence and at a sensible 
walking pace. 

 

Exclusion 

On rare occasions the Head teacher may feel that the formal process should be activated to 
remove the child from the school temporarily. Such exclusions are an extreme step and will 
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only take place when long term misbehavior is not responding to above strategies and 
learning of others is seriously hindered e.g.: 

 
- Use of abusive racial or homophobic language where the child is aware of its 

meaning and impact 
- Causing another child significant harm (including emotional, physical, social, racist, 

sexual, verbal or cyber) 
- Physically assaulting a member of staff 
- Causing permanent damage to the school building and property or when an incident 

of extreme seriousness has occurred and all parties need a short period to consider 
the best course of action.  
 

At the time of exclusion, the pupil and parent will be invited to a reintegration meeting, 
where criteria will be set down between the head teacher, parent and pupil. 
 
There is no parental right to appeal against a school exclusion. The decision 
of the headteacher is final.  

 
Lunchtime Behaviour 
The behaviour policy applies throughout the school day. Positive play will be modelled by 
lunch time assistants and children. The children have access to three playgrounds which 
means children can choose where they play and who with. There is access to quiet areas 
such as the garden and activities will be supplied for those children needing more structure 
in their free time. If a child has a problem, then they can visit one of the peer mentors who 
are positioned on the middle floor and will help coach the child. For any more serious 
incidents or accidents, then the child can talk to a member of our lunch time staff who are 
supervising the different areas. 

When there is negative behaviour the following procedures will apply: 

1. The member of staff will ask the child to move away from the situation into an area of 
the playground or building which is quieter. 

2. The member of staff will move down to the level of the child and adopt open body 
language. 

3. Staff will stand at a respectful distant to the child or initiation respectful conversation. 
4. The staff member will not use gestures such as wagging a finger but will be very aware of 

using neutral body language. E.g. not folding arms. 
5. Regardless of the child’s actions, the member of staff will remain calm and use a talking 

voice to speak to this child. Shouting is never acceptable. 
6. If the child is unable to respond to the adult, the adult will give the child a 5 minute cool 

down until they are already to articulate what happened. 
7. The member of staff will listen to the child and will not jump to conclusions. 
8. The lunchtime staff will deal with the situation in the same way as the situation would be 

dealt with within the classroom using the above steps.  
9. If a staff member needs to communicate with another member of staff to explain a 

situation, then they will do this in private without the child being able to hear them. 
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10. As above, the adult will not use emotive language to describe what happened but facts. 
11. However, if a situation is serious the lunchtime staff will involve the Head or Deputy 

Head in resolving the situation. The child may be asked to miss some of their lunchtime 
by spending time in the hall, the Head or Deputy Heads office. 

 
Managing Serious Incidents  

If there is a fight or a child who is out of control, 

1. Send 3 children to the school office with a blue card (with class name on it) where 
possible  - the office staff will find a senior staff member or someone with behavioural 
expertise.  

2. Remove the other children calmly  

3. Speak calmly and with authority to the child in need 

✓ STOP.  

✓ YOU HAVE MADE A MISTAKE 

✓ LET ME HELP YOU 

✓ FOLLOW ME 

✓ EVERYTHING WILL BE FINE 

Repeat this sequence to calm the situation.  Particularly the last three statements. Senior staff will 
arrive to help. 

The use of reasonable force 

What is reasonable force? 
 

• The term ‘reasonable force’ covers the broad range of actions used by most 
teachers at some point in their career that involve a degree of physical contact with 
pupils. 

• ‘Reasonable in the circumstances’ means using no more force than is needed. 
• Control means either passive physical contact, such as standing between pupils or 

blocking a pupil's path, or active physical contact such as leading a pupil by the arm out 
of a classroom. 

• Restraint means to hold back physically or to bring a pupil under control. It is 
typically used in more extreme circumstances, for example when two pupils are 
fighting and refuse to separate without physical intervention. 

• School staff should always try to avoid acting in a way that might cause injury, but in 
extreme cases it may not always be possible to avoid injuring the pupil. 

 
 

Who can use reasonable force? 
• All members of school staff have a legal power to use reasonable force. 
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• This power applies to any member of staff at the school.  It can also apply to people 
whom the head teacher has temporarily put in charge of pupils such as unpaid 
volunteers or parents accompanying students on a school organized visit. 

 
When can reasonable force be used? 
 

• The use of reasonable force is an absolute last resort. If a child is at risk of hurting 
another child, then we ask the other child to remove themselves from the situation so 
they can’t get hurt. The staff then talks to the child who is angry to calm them. Staff 
are asked to use every means possible to de-escalate a situation before having to 
resort to restraint. However, the safety of the child, other children and adults are the 
number one priority. 

• Key members of staff have restraint training throughout the school and they should be 
called upon in the event of a child needing to be restrained. However, this may not be 
feasible in all situations. 

 
In the unlikely event of a serious breach of behaviour the school can use 
reasonable force to: 

• When behaviour disrupts the learning of others and the child has refused to leave the 
classroom; 

• prevent a pupil from attacking a member of staff or another pupil, or to stop a fight in 
the playground 

• When a pupil is at risk of harming themselves through physical outbursts. 
 
The school will record all attempts to restrain a child in the Restraint Log which is 
kept with the safeguarding team. If the school has restrained a child, then the parent 
will be informed. 

 
The school cannot: 
• use force as a punishment – it is always unlawful to use force as a punishment. 

 
Governors 

It is the responsibility of Governors to monitor exclusions, bullying and racist incidents. 
They will also ensure that this policy is administered fairly and consistently. The Head 
teacher will report to Governors on a termly basis and the policy is revised on an annual 
basis. 

The application of the policy 

The Positive Learning Behaviours and Wellbeing Policy is for all of our school community. If 
it is to be effective, then everyone must use it with consistency and confidence. 

 
 
 
Chair of Governors Headteacher 
 
 
Date: September 2018  
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Appendix 1  - The Warning System and coloured forms  
 

However, if redirection and positive encouragement do not work, staff will use the W-
System (Explained below) 
  

W1 - Verbal warning 
W2 - Second warning (and automatic 5 minute play detention) 
W3 - Cool down (Child to stand by the door for at least a minute to calm down before 
apologizing and returning to their seat.) 
W4 - Removal from class/ sent to another class, Deputy Head’s office or the Head teacher. 
This will be recorded on a yellow form or red form depending on level of seriousness. 
However, a red or yellow form will not be used as a sanction or a threat. The red and 
yellow form is for the school to track behavior and the child does not need to know about 
the form. The red or yellow form will be shared with the parent and kept on the school 
records. 
 
The W-System is an accumulative one but it should begin again for each new incident. 
W’s should not be held over children for longer than one teaching session. When a W4 
has been given, the child should be kept out of that session and a red form filled 
in after. After calming down, they will be dealt with by the Deputy Headteacher or Head 
teacher who will determine when he/she feels the child is ready to return to the classroom. 
The Head teacher or Deputy Headteacher will send a letter/telephone home informing the 
parents. Certain behaviour will bypass the W-system and a child will be sent straight to the 
Head teacher/Deputy Headteacher and a letter explaining the red form will be sent home.  

These may include: 

• Leaving the classroom without permission 
• Bullying/racism including use of racist language 
• Swearing or obscene language 
• Fighting or intention to harm another child which results in first aid 
• Vandalism/stealing/theft 
• Throwing dangerous objects 
• Serious challenge to authority of all staff/ verbal abuse to staff 
• Damaging school or other people’s property. 
• Refusing to go to the Head teacher/designated person 
  

What happens after a form is issued 
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Yellow forms are given for: 

- - continual incidents of low level disruption (e.g. refusing to follow instructions) 
- Not using respectful language with adults and other children 
- Persistent refusal to cooperate 
- Swearing (not using obscene language) 
- Hurting other children (not requiring first aid) 

 
1)  The teacher will make contact with the parent. Parents will receive notice of the form 

issued by letter and a copy of the form is kept in the school files and will be transferred 
where relevant with the child when changing schools.   

2)  Regular yellow or red forms may lead to children not being allowed to represent the 
school in sport/music etc… 

3)   Whilst off-site educational visits are seen as a valuable learning opportunity, teachers 
making risk assessments will have to take into account pupil’s behaviour when deciding 
whether to include them. 

4)  The Head teacher or Deputy Headteacher may phone or request a meeting with 
parents. 

5)  Children with persistent negative behaviour may be placed require further investigation 
by the school’s Educational Psychologist or support from the local Pupil Referral Unit. 

6)   There may be lunch time suspension 
7)   Internal exclusion from class (e.g. working in another class or with a senior leader). 
 
What should a parent do once they receive a red or yellow form 
 
The school will do everything in their power to ensure they investigate all incidents fully 

before deciding to issue a sanction and follow this up with a red or yellow form. As a 
result, we ask parents to respect our decision and be supportive of the process. 

 
 If a parents does not feel that a red or yellow form has been issued fairly, they must make 

an appointment to see the Head or Deputy Headteacher.  
 
During this meeting, you must be clear as to why the evidence presented does not warrant 

a red or yellow form ensuring that you have referenced this against our Learning 
Behaviour and Wellbeing Policy.  

 
Our expectation is that parents will speak to their child(ren) calmly about the incident 

ensuring that the child understands what they have done is wrong. It is the parents’ 
choice as to whether an additional sanction is necessary.  
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Appendix  2 
 
Charles Dickens School Pastoral Scheme of Work   
                            
A tried and tested structure 
 
This scheme of work has been created using the teaching strategies and tools from RULER (Yale University), Mindfulness research (CamStar), Therapeutic stories (ELSA), Resilience 
(Lorraine Thomas) and our PSHCE scheme of work. Through these lessons we aim to teach children the skills and strategies of how to manage emotions and support their own 
mental health. We understand that children are not born with these strategies and not all children will develop all of the desired skills during their Primary and Secondary years. Our 
approach is proactive and helps prevent serious mental health problems. The scheme dismantles barriers to learning along with building relationship among peers. 

 
How to use the scheme of work 
Each lesson builds on the previous lesson and there is progression of skills through the years. However, there is repetition of some key aims such as resilience, dealing with conflict 
and using the mood meter as these are key teaching points that should be practiced. During the Spring term, all pupils will learn about the importance of happiness and will receive 
similar teaching but with different tasks to complete. It is important not to miss any language based activities which help children develop emotional vocabulary. “If you can name it, 
you can tame it,” Marc Brackett (RULER.) The children should be taught a pastoral lesson twice a week with each lesson lasting 15 minutes. The lessons should continue throughout 
the year and should be prominent during external testing weeks. 
 
What other support is available 
If you need support or additional resources, then in the first instance check the Pastoral Lesson file on the staff share. For further help, please speak to Michael Eggleton, Georgie 
McHale, Freddy Vanson, or Mari Pasantes. 
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PASTORAL LESSONS-YEAR ONE AT A GLANCE 

Week Autumn Term Spring Term Summer Term 

One Introduction-using Colour Monster book- Anna Llenas. Refresh the class charter Refresh the class charter 

Two Understanding emotional vocabulary-See suggested word list for 
Year One. 

Using the mood meter and highlighting 
successes 

Mood Meter 

Three Understanding emotional vocabulary-See suggested word list for 
Year One. 

Understanding ways to be happy-
Giving (task One) 

What can you think about or do to help 
us out of the red? 
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Four Understanding emotional vocabulary-See suggested word list for 
Year One. 

Understanding ways to be happy-
Relating (Task Two) 

What can we think about or do to 
bring us into the yellow? 

Five Class charter Understanding ways to be happy-
Exercising (Task One) 

What can you think about or do to help 
us out of the blue? 

Six Understanding the mood meter Understanding ways to be happy-
Awareness (Task One) 

What can we think about or do to 
bring us into the green? 

Seven Plotting yourself on the mood meter throughout the day Understanding ways to be happy-
Trying (Task One) 

Resilience 

Eight Understanding what has caused different emotions (Using the mood 
meter) 

Understanding ways to be happy-
Direction (Task One) 

Resilience 
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Nine Understanding how you have outwardly expressed different 
emotions (Using the mood meter) 

Understanding ways to be happy-
Resilience (Task One) 

Resilience 

Ten Understanding emotions in others and what they look like-anger Understanding ways to be happy-
Emotions (Task One) 

Creating a tool kit of strategies learnt 
throughout the year. 

Eleven Understanding emotions in others and what they look like-
frustration 

Understanding ways to be happy-
Acceptance (Task One) 

Creating a tool kit of strategies learnt 
throughout the year. 

Twelve Understanding emotions in others and what they look like-happiness Understanding ways to be happy-
Meaning (Task One) 

Evaluation of what has gone well this 
year. 

 
PASTORAL LESSONS-YEAR TWO AT A GLANCE 
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Week Autumn Term Spring Term Summer Term 

One Understanding emotional vocabulary-See suggested word list for 
Year Two. 

Refresh the class charter Refresh the class charter 

Two Understanding emotional vocabulary-See suggested word list for 
Year Two. 

Using the mood meter and highlighting 
successes 

Mood Meter 

Three Understanding emotional vocabulary-See suggested word list for 
Year Two. 

Understanding ways to be happy-
Giving (task two) 

Managing conflict in the playground 

Four Class charter Understanding ways to be happy-
Relating (Task Two) 

Managing conflict in the playground 
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Five Using the mood meter to plot new emotions Understanding ways to be happy-
Exercising (Task two) 

Learning to disagree with a focus on 
group work. 

Six Understanding where you live on the mood meter Understanding ways to be happy-
Awareness (Task two) 

Learning to disagree with a focus on 
group work. 

Seven Recognising emotions in others (Reading faces) Understanding ways to be happy-
Trying (Task two) 

Resilience 

Eight Recognising emotions in others Understanding ways to be happy-
Direction (Task two) 

Resilience 

Nine Understanding how our actions can influence other people’s 
emotions 

Understanding ways to be happy-
Resilience (Task two) 

Resilience 



 

 
Learning Behaviours and Wellbeing Policy 

 
Page 7 of 19 

Ten Mindfulness-regulating emotions from the yellow quadrant. Understanding ways to be happy-
Emotions (Task two) 

Creating a tool kit of strategies learnt 
throughout the year. 

Eleven Mindfulness-regulating emotions from the red quadrant. Understanding ways to be happy-
Acceptance (Task two) 

Creating a tool kit of strategies learnt 
throughout the year. 

Twelve Writing a therapeutic story on understanding anger in ourselves. Understanding ways to be happy-
Meaning (Task two) 

Evaluation of what has gone well this 
year. 

 
PASTORAL LESSONS-YEAR THREE AT A GLANCE 

Week Autumn Term Spring Term Summer Term 
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One Understanding emotional vocabulary-See suggested word list for 
Year Three. 

Refresh the class charter Refresh the class charter 

Two Understanding emotional vocabulary-See suggested word list for 
Year Three. 

Using the mood meter and highlighting 
successes 

Mood Meter 

Three Understanding emotional vocabulary-See suggested word list for 
Year Three. 

Understanding ways to be happy-
Giving (task three) 

Working as a team 

Four Class charter Understanding ways to be happy-
Relating (Task three) 

Working as a team 

Five Understanding the Mood Meter Understanding ways to be happy-
Exercising (Task three) 

Dealing with friendships 
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Six Emotional story telling. RULER resource pg 59. Understanding ways to be happy-
Awareness (Task three) 

Coping with change 

Seven Ineffective strategies for Regulating emotions Understanding ways to be happy-
Trying (Task three) 

Growth mind-set (Yr 3 resources) 

Eight Effective strategies for regulating emotions Understanding ways to be happy-
Direction (Task three) 

Growth mind-set (Yr 3-resources) 

Nine Mindfulness- strategy for shifting emotions. Understanding ways to be happy-
Resilience (Task three) 

Growth mind-set (Yr 3-resources) 

Ten Positive self-talk- strategy for shifting emotions Understanding ways to be happy-
Emotions (Task three) 

Creating a tool kit of strategies learnt 
throughout the year. 
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Eleven Happiness bank- strategy for shifting emotions Understanding ways to be happy-
Acceptance (Task three) 

Creating a tool kit of strategies learnt 
throughout the year. 

Twelve Scaling- strategy for shifting emotions. Understanding ways to be happy-
Meaning (Task three) 

Evaluation of what has gone well this 
year. 

 
PASTORAL LESSONS-YEAR FOUR AT A GLANCE 

Week Autumn Term Spring Term Summer Term 

One Understanding emotional vocabulary-See suggested word list for 
Year Four. 

Refresh the class charter Refresh the class charter 
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Two Understanding emotional vocabulary-See suggested word list for 
Year Four. 

Using the mood meter and highlighting 
successes 

Mood Meter 

Three Class charter Understanding ways to be happy-
Giving (task Four) 

Dealing with conflict-resilience 

Four Understanding the Mood Meter Understanding ways to be happy-
Relating (Task Four) 

Dealing with disappointment-resilience 

Five Ineffective and effective strategies for regulating emotions in specific 
scenarios. (Conflict in the playground) 

Understanding ways to be happy-
Exercising (Task Four) 

Working as a team 

Six Ineffective and effective strategies for regulating emotions in specific 
scenarios. (Disagreement with a parent or sibling) 

Understanding ways to be happy-
Awareness (Task Four) 

Growth mind-set (Yr 4 resources) 
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Seven Ineffective and effective strategies for regulating emotions in specific 
scenarios. (Making a mistake in your work) 

Understanding ways to be happy-
Trying (Task Four) 

Growth mind-set (Yr 4-resources) 

Eight Ineffective and effective strategies for regulating emotions in specific 
scenarios. (Disappointment) 

Understanding ways to be happy-
Direction (Task Four) 

Growth mind-set (Yr 4-resources) 

Nine Writing a therapeutic story based upon effective and ineffective 
strategies 

Understanding ways to be happy-
Resilience (Task Four) 

Creating a tool kit of strategies learnt 
throughout the year. 

Ten Understanding the difference between a long term and short term 
strategy. 

Understanding ways to be happy-
Emotions (Task Four) 

Creating a tool kit of strategies learnt 
throughout the year. 

Eleven Short term strategies Understanding ways to be happy-
Acceptance (Task Four) 

Evaluation of what has gone well this 
year. 
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Twelve Long term strategies Understanding ways to be happy-
Meaning (Task Four) 

Aspirations 

 
PASTORAL LESSONS-YEAR FIVE AT A GLANCE 

Week Autumn Term Spring Term Summer Term 

One Class charter Refresh the class charter Refresh the class charter 

Two Understanding emotional vocabulary-See suggested word list for 
Year Five. 

Using the mood meter and highlighting 
successes 

Mood Meter 
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Three Understanding and using the Mood Meter Understanding ways to be happy-
Giving (task Five) 

Effective communication 

Four Understanding how you express different emotions.  Understanding ways to be happy-
Relating (Task Five) 

Effective communication 

Five Understanding meta moments Understanding ways to be happy-
Exercising (Task Five) 

Understanding the importance of sleep 

Six Meta Moments-Triggers for specific emotions Understanding ways to be happy-
Awareness (Task Five) 

Understanding the importance of sleep 

Seven Meta Moments-Senses Understanding ways to be happy-
Trying (Task Five) 

Growth mind-set (Yr 5 resources) 
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Eight Meta Moments-Stop Understanding ways to be happy-
Direction (Task Five) 

Growth mind-set (Yr 5-resources) 

Nine Meta Moments-Your best self Understanding ways to be happy-
Resilience (Task Five) 

Growth mind-set (Yr 5-resources) 

Ten Effective and Ineffective strategy Understanding ways to be happy-
Emotions (Task Five) 

Creating a tool kit of strategies learnt 
throughout the year. 

Eleven Understanding the difference between pro-active and responsive 
meta moment. 

Understanding ways to be happy-
Acceptance (Task Five) 

Creating a tool kit of strategies learnt 
throughout the year. 

Twelve Plan a meta moment for a scenario that hasn’t gone well in the past. Understanding ways to be happy-
Meaning (Task Five) 

Evaluation of what has gone well this 
year. 
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PASTORAL LESSONS-YEAR SIX AT A GLANCE 

Week Autumn Term Spring Term Summer Term 

One Class charter Refresh the class charter Refresh the class charter 

Two Understanding emotional vocabulary-See suggested word list for 
Year Six. 

Using the mood meter and highlighting 
successes 

Mood Meter 

Three Understanding and using the Mood Meter Understanding ways to be happy-
Giving (task Six) 

Understanding how to deal with 
disappointment 
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Four Understanding restorative justice using scenarios. Pg.88 (RULER) Understanding ways to be happy-
Relating (Task Six) 

Understanding how to deal with 
disappointment 

Five 10 Ways to de-escalate conflict Understanding ways to be happy-
Exercising (Task Six) 

Understanding the importance of sleep 

Six Using the Blueprint for personal situations Understanding ways to be happy-
Awareness (Task Six) 

Understanding the importance of sleep 

Seven Blueprint-Active listening Understanding ways to be happy-
Trying (Task Six) 

Growth mind-set (Yr 6 resources) 

Eight Blueprint-Open ended and clarifying questions Understanding ways to be happy-
Direction (Task Six) 

Growth mind-set (Yr 6-resources) 
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Nine Evaluating the blueprint and next steps Understanding ways to be happy-
Resilience (Task Six) 

Growth mind-set (Yr 6-resources) 

Ten Ineffective strategies for dealing with exam pressure Understanding ways to be happy-
Emotions (Task Six) 

Creating a tool kit of strategies learnt 
throughout the year. 

Eleven Effective strategies for dealing with exam pressure Understanding ways to be happy-
Acceptance (Task Six) 

Creating a tool kit of strategies learnt 
throughout the year. 

Twelve Planning for SATs to ensure positive mental health Understanding ways to be happy-
Meaning (Task Six) 

Evaluation of what has gone well this 
year. 
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